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Our intent for today’s
workshop

* To share with you how we have embedded
synthetic phonics in every classroom at Hesket
Primary School.

* To share our successes and learnings as we
strive for Excellence in Every Classroom.

* To show what our model looks like in action at
Hesket Primary School.

* To give you the opportunity to ask questions.




About Us

* Situated in the Macedon Ranges (one hour north of
Melbourne)

e Current enrolment of 78 students

e SFOE: .2096
* Fourclassrooms

* F/1-16 students

* 1/2-16 students

* 3/4-23 students

* 4/5/6 - 21 students
* Engaged and supportive school community
e Stable staffing




What Reading/Spelling Looks
Like in Practice - F/1 Classroom

i o n = — ' i
s, - : T p—

\

wa |




Foundation Writing (May)
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1 -Select a Sequence
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Phonic Set Letter-sound correspondence Lesson Introduced
1 m,sta Handbook 1: 1-4

2 p.ifr Handbook 1: 5-8

3 o,c.d.h Handbook 1: 9-12

4 engl Handbook 2: 15-18

5 kou,b,j Handbook 2: 19-22

6 w, ck, II, ss, ff Handbook 2: 23-26
7 sh, qu, Z/zz, ee Handbook 3: 30-35
8 v XY Handbook 3: 36-38
8/9 ch, wh Handbook 4: 39-41

LITTLE LEARNERS LOVE LITERACY®
Stages 1-7

Handbook 4: 42-47

Sounds-Write sequence

Initial Code
NEW CODE SKILLS AND WORD CONCEPTUAL
KNOWLEDGE STRUCTURE UNDERSTANDING
- a0 | Segment, blend I Sounds canbe
- nd manipulate  represented by
£ coundsin CVC  spellings with one
words lettor

Unit Y Unit3 Unit2

satptnmd .
gockckeur

R b hfljvwxyz fqungw

v’ Positives
o Evidence-based sequence

X Cons

o Resourcingis expensive
o Varying quality/variety in
resources on the market

£

o School-created assessments
were useful to determine when
students should proceed

o Composite grades have meant
the implementation of a two-
year cycle, except for F/1.



1-Select a Sequence
and Organise it...




1 -Select a Sequence
Add to it...

Fluency #12 Long 1 | e
Dive into the Waves

If you get fime, stand by the fide. Watch the

: glls W
. dive in the waves

Gulls dive to get clams. Gulls glide over

g  Thisis the 9™ box from the 26 boxes
" in the Get Reading Right series,
focusing on the long ‘i’ sound.

* Here you can see fluency passages,
GRRR, LLLL, Dandelion Readers
and Nelson Decodables. We also
use Aussie Decodables.



1-Select a Sequence
Consistent Classroom Displays
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2 - Planning

F/1 Literacy Block

Time | Focus Activities (Could include)
20 mins | Explicit teaching of the Gr 1s — Spelling chat, cued articulation, ‘phonics fist’ (segment/blend), spelling grid independently
phoneme/digraph F - Spelling chat, cued articulation, ‘phonics fist’ (segment/blend), use word in context of a sentence,
F - _/h/as in hand spelling grid as whole class, with support.
G1 - /sh/ as in shark
15 mins | Levelled Readers Teacher reading, partner or individual reading, Gr 1s — timed fluency passages, teacher to frequently
reference reading strategies.
10 mins | Daily Review Phonemic Awareness Dirills (isolation, blending and segmenting)
(Whole class) Cued articulation
Review of previously taught Sight words reading — ‘Camera Words’
content and skKills. Phoneme/grapheme, blending, segmenting, reading decodable sentences, vocabulary, orally or with
magnetic letters.
10 mins | Teacher Read Teacher reads story and guides general discussion.
(Whole class) Modelling reading for pleasure, intonation, expression, concepts of print, good reading behaviours.
15 mins | Explicit Syntax Syntax Project work (scope and sequence followed
(Whole class) * Whole class to complete with whiteboards.
10 mins | Handwriting Practice Explicit formation of letters on dotted thirds whiteboards or paper.
40 mins | Guided Writing session Teacher models (always)
linked to genre Sentence starter given
Shared writing opportunity.



https://docs.google.com/document/d/1OsMMdOuxoNSTEhjJF1PHfvqM4WoXTF5fpt3Nk29bNMQ/edit?tab=t.0
https://docs.google.com/document/d/1QUFkXWpuHHe0WkaZgUztPr-3xie2UZia/edit

What Reading/Spelling Looks
Like in Practlce 4/5/6 Classroom




3 — Linking with Spelling

Spoling Saps and Saqnc

I Foundation Grade 1 Grade & Grade 3 Grade 4 Grade 5 Grade 6
1 [start up Ia asinant |a| as in snail er as in fern |augh/au ea as in beach prefix re-
caught/sauce
2 ftasintap ly as in fly ur as in fur |§e as in cage [t ‘ch’ as in nature Jc as in cat ich as in school
3 Jcasincat o as in frog ow as in show ly as in pony re as in centre ou as in young e as in sleeve
3 4 lgandiasinpig Jarasincar y as in pony or as in worm tt as in letter c as in city or as in doctor
§ ?I; asin cat e as in bed dge as in bridge le as in table fgg asin egg Igh/h gherkin/gate Jgender specific
1= nouns
6 fsasinsun ck as in duck air as in hair ly as in pyramid y as in pyramid ksi as in division Jei as in receipt
7 [f asin fog i asin tin a as in banana Jare as insquare r as in wrist cc as in soccer prefixes pro- anti-
8 Jrasinrat k as in kitten ea as in bread o/ho frog/honest fjque/k ph as in dolphin prefix semi-
Jantique/kitten
Foundation Grade 1 Grade 2 I Grade 3 Grade 4 Grade 5 Grade 6
Lasinleg 0o as in book ey as in key fearas in ear ou as in famous prefix mis- prefix trans-
1
5 B as in bed u as in bus ea as in beach c as in city ch as on chef prefix pre- post- prefixes hyper-
\,5 hypo-
Ié 3 U as in jam Ing as in king er as in teacher prefix inter- Iai as in snail Iﬂ as in station Isuffix -ism
4 F/R as in frog Ish as in shark oi as in coin contractions |suffix -ment Igu as in guitar Isuffix -ology
5 |Zasin zip Iee as in tree u as in bull Jse as in horse |suffix -ly Ist as in castle Isuffix —ist

v’ Positives

Introduction of Cued Articulation school-
wide

Students understand the link between
spelling and reading

X Cons

Challenging for a F/1 composite,
particularly in Term One

Challenging with new students comingin
throughout the year

Composite grades mean operating on a
two-year cycle with student work
differentiated through complexity of words.



3 — Linking with Spelling

Foundation (May)...
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3 — Linking with Spelling




3 — Linking with Spelling

Sharing and Celebrating via Seesaw

s://app.seesaw.me/#/class/class.eadcc941-4f9f-4b82-bf30-1533a1ade02e A L 33 T=

Bailey = "~ Post

Amastng /1 B

sh@ '\v’\q {'_‘A\,,\g WaQ.s

| Raned HE 5HD

May 9, 2025 10:

Wow! What wonderful writing!



3 — Linking with Spelling
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3 — Linking with Spelling

Grade Six Sample

/lor/ as in 'dactar' J B IR 3 \
! U Il FYLOL&\\j 16¥h N\cmd 200 s S
squalor rior | emperor | ¢ :
q r g cuncillor |counsellor mayor ; e // s -
Cue It P‘;ﬂ\lcs How man% &ight Wird Class HQVQ Ejo‘/\- >f\oke,r\_io th_ethooi_c.o
o~ ist h
ﬂk\w @ r on’;mo: e jSc been so s_LM_SL\Ai \ W@b_ﬁg_v__\‘sj Q'\“ Sorbcyl
: sound buttons e uuaLV(qULe 3 \rc\;e_u _sh.
Squa'tﬂr \/ L 6 2 \‘ lthe Mayo: rs brother 4t1r4u~ﬁtc_lmmmuy_m¢r_m_¢n_&dl_im_mss_
§L‘14<‘1.c::~_( nown lonce quite the dictotor hm,cg;gﬂf—'\ﬂ—thﬂi—fﬁm*—th&
rior ;
4 S i Y prioc q,dj peron Cut nowr whgnébgLr;mw%ﬁﬂﬁi—
emperor o ay no ottention. ;
r i o 6 emperoc noun r\ .\j ‘/‘/ A QY&O\T ‘.
councillor o ¢
L A 7 =l ":’0\'“.\@‘.\_\_9_“ noun
CV“—”SGLLUT'
v v ] gounsd&o: nown
ma.yar
[V — 7N mauvoc noun



4 - Parent Education

v Positives

* Parents became champions
in community

 Allparents are introduced to
the ‘Hesket way’ during
school tour

 Parents see the link between
reading, spelling and writing
in their practice at home

Parent sessions early in
Foundation are beneficial.



Why Synthetic Phonics?

Reading is decoding text and understanding it.

Why SES Phonics works?
t's helpful for all — 100%
Necessary for some —15%

Critical for a few — 5%

We purposely do not teach or prompt students to look at the picture for clues or give
them overly repetitive texts. We don't want students to just remember or guess
words.

This is why we deliberately do not use repetitive texts.

Victorian Academy
of Teaching and Leadership




Playing with Sounds

The sequence beginss, m, ¢, t, a, p, g, ©
Your children will begin to ‘play’ with these phonemes

(sounds):
reading them
saying them O N

ol il BOuR. AS T Sound &
producesd. e radon lnger
setarmies from P umb

writing them.

Your child will also learn cued articulation which promotes correct mouth placement
and will help your child to discriminate between similar sounds —r and w, f and th,
etc.

Victorian Academy
of Teaching and Leadership




With Just Eight Phonemes
s, m, ¢, t,a, p, gand o - Reading Begins

Your children are now beginning to read a range of words with just the first eight
sounds. To read, they will be encouraged to use their ‘phonics fist’ to help them
segment and then blend the sounds together.

got fot cat

[oms //L@t,s mﬂ mat qaf
pact L

SC(ETH{L

{I&mﬂ

camps Stﬂp

Mascot

Victorian Academy
of Teaching and Leadership




Camera Words

We call these tricky words, ‘camera words’ because children must learn them
as though they were taking a photo of the word with their ‘mind’s eye’. They
are encouraged to memorise the part of the word which is tricky.

Victorian Academy
of Teaching and Leadership
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Victorian Academy
of Teaching and Leadership




5 - Assessment

Moving through the series

Phonics Assessment Name: Date:

Box 4 /oa/ ow. 0,0 e, ve, ough 1 map 21 thud 41 mine
Kead this Passage 2 got 22 fix 42 go
Josef'i,f'» shows Joan more af_h.-',s tricks She is mastlystoked 3 sat 23 quiz 43 goat
with his jokes He _qLam‘,s as he throws his toast doum his a 24 b 44 sh
thrmt,mth;gﬁhe&snotrewwteﬂy hm‘l.gry_ cog ung show
_2”” these Ward 5 hid 25 back 45 dose
fam Socfuy ygumjakg dose 6rub 26 old 46 woe
robot choke loast envelqne quote 7 fig 27 stem 47 though
. 8lag 28 pump 48 acorn
9 zip 29 cheek 49 rain
10 yum 30 mean 50 say
because 11 van 31 body 51 date
12 wed 32 we 52 eight
13 job 33 eve 53 moon
14 huff 34 seize 54 new
15 sell 35 alley 55 glue
here . .
16 fizz 36 brief 56 flute
17 mess 37 kind 57 suit
18 chip 38 fight
New Coal- /ai/ ay.a e.a. mlgh, el eq, ey 19 when 39 dry
~— Teacher Notes:

]

H;;‘:T Please ensure this is returned to Hesket Primary Scheol. 20 dash 40 pie




5 - Assessment

F-2 End of Year Reading Data

Fouwndation Z1

Foundsation Z2
Foundation T3 2 15 Z5
Fouwndation I4 F 1

Foundation 5 ’ F.5 15
Foundation 16 z 15 5 - -
Foundation 77 7 15 25 Simple Colour Coding
Foundation E3 F.5 F 1
Foundstion F9 1.5 i 2
Foundation 510 26 4EF F.5 F.5 15 .
Foundstion 511 26 526 F5 F i Mew mid-year 12+ months ahead
RADE 1 STUDENTS Core & up F“:ll"t
Grade 1 &1 [ a7z | z 841 1 1
Grade 1 &2 1 a5 771 1 1
Grade 1 &5 26 505 25 o 15 15 Mew
e = 5o E maonths ahead
Grade 1 55 26 New Core support

Grade 1 Z6
Grade 1 &7 Dizability Inclusion
Grade 1 58 New At expected level

Grade 1 23 Strategic support

Grade 2 EL
Grade 2 E2
Grade 2 E3
Grade 2 04

New

& manths or more below
New Intensive support

Dizakbility Inclusion

Grade 2 £5 . 1

Grade 2 B 503 325 132 6/8 35 1

Grade 2 BT 445 25 117.5/34 2 1 MNew
Grade 2 B3 513 35 117.8/3 3.5 15

Grade 2 £9 453 25 106.9/2 2 1

Grade 2 810 497 35 109.8/2 25 1

Grade 2 811 M4 Disability Inclusion
Grade 2 E12 525 35 124.1/4-5 35 1

Grade 2 E13 543 45 135.1/89 4 1

Grade 2 B14 4268 325 128/ 325 15 New
Grade 2815 520 25 125/4-5 25 1

Grade 2 E16 479 New
Grade 2 E1T 478 35 123.7/4-5 35 15 New
Grade 2518 452 25 111 5/2-3 2.5 1




5 - Assessment and Data

Heggerty - Guiding TLI

Py E @ iu; 0
- [=] = =} Qo .
s clal|E[2]2 £ * DIBELS - quick free assessment
=Sl |2E|8(2|12|.]5 .
s | < N R I I I - e e O Heggerty — deeper look at students
;Eﬂ S22 ¢ g zlole|2]2]¢8 which supports targeting students for TLI
sle|s|8|E)|® S S|l E|E|®
= ) = oD =1 = w | S
el |25 25 2|5|2|E|2[5]8| % Cons
| sz Elelslelzle|s|2|2]E)]s .
Last Name Time = | E |S|lwls]laol2]ls5|8]lald|z]s * For some students we needed to go right
Student 1 Start F 5 5 5 6 5 6 5 5 6 5 6 5 5 baCk new StUdentS Comin . h l.
Student 2 Start F 5 5 5 6 ! 5 6 5 6 5 4 ’ g |nt0 SChoo
Student 2 Middle F after Prep take a lot of resourcing.
Student 3 Start F
Student 3 Middle F
Student 4 Start F
Student 4 Middle F -
Student 5 Start F * School-based assessments to
Student 5 Middle F .
Student 6 St F determine when students are ready to
Student 6 Middle F proceed
Student 7 Start F .
Student 7| Middle I * Stopping FP/PM levelled assessments
Student 8 Start F .
e T was challenging for some staff.




5 - Assessment and Data

Heggerty - Guiding TLI

of £) 5| E| | E| 2| 2| 2 v’ Positives

astname | emae | E] S| 2] B] &| & 2] 2] 3  DIBELS - quick free assessment
Student 1 Start 1 5 5 5 5 5 5 5 5 5 .
—— — 11 =) N  Heggerty — deeper look at students which
Student 2 End 1 supports targeting students for TLI
Student 3 S 5 k=] 5 5 5 2 = 5

|
Student 5 Start 1 5 5 5 5 5 4 5 5 x Cons
>udent 5 od L * For some students we needed to go right
Student 6 Start 1 5 5 5 - 4 5 5 5 . .
Student 6 End 1 back, new students coming into school
Student 7 Start 1 5 5

after Prep take a lot of resourcing

Student 7

Student 9 Start 1 5 5 5 5 5 5 5 5 5 e L

Student 10 Start 1 5 4 5 5 5 4 4 5 4 .
T - YE S B T B e e School-based assessments to determine
Student 12 stat1 | 5|5 |55 ]s5|s5]5]s |Pa when students are ready to proceed
Student 13 Start 1 5 5 5 5 4 5 5 5 5 .

Student 14 saris_ | 5|5 |5 |5 als B85 |5 * Stopping FP/PM levelled assessments
Student 15 Start 1 I I N T I R R A was challenging for some staff.

Student 16 Start 1 5 5 5 5 5 5 4 4 5

Student 17 Start 1 5 5 5 5 5 5 H 5 H

Student 17 End 1




5 - Assessment and Data

NAPLAN Reading Data

Grade3 Grade5 Grade3 Grade5 Grade3 Grade5 Grade3 Gradeb
(7 Students) (3 Students) (5 Students) (6 Students) (12 Students) (8 Students) (18 Students) (5 Students)

%

s : : 50% 33% 42% 57% 33% 80%
xceeding
% Strong/ - 83% 33% 75% 73% 67%  100%  89% 80%
Exceeding Top 2Bands Top 2 Bands
Sl\jl:hoo' 610.7  537.8 4855  543.7 4438  585.7 - -
ean
State

452.8 519.2 414.7 505.5 414.9 500.2 - -
Mean




Questions?

HESKET
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Thank you

Victorian Academy
of Teaching and Leadership
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